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( PREFACE

The intent of this presentafion, as the title indicates,
is to providé a framework %o follow in implementing. external
degree programs. The literature relative to the specific
nature of external degree programs is quite limited. In

_addition, that reference material that is available tends To
be broad in terms of theoretical écbpe. While such material

will assist in the development of external degree programs;

a guide to the application of these principles needs to be

added to the literature. _ - ]
When inferest in the development of an egkernai_degree

program arises within an instituion of higher educatibn, re-

source people are sought for assistance. These individuals

may be totally immerséﬁ in the coordination of théir own

ekternal degree programs, and cannot devote the time to-reﬁeatéd

éxplanations of the program concept. This presentatibn, then,

‘can be used by interested individuals as a guide to planning .

. and implementing their own programs.




INTR’ODU? TION

Correspondence courses, the‘forefuﬁher to non—traditionél
higher education programs, have not met Qith‘the widespread
‘approval of present degree-oriented institufions. These
‘courses, advertised on mé%chbook covers and in magazines,

r .

have led the way for meeting the educational needs of individ-

uals who cannot meet the time and space commitments of regular .

~on-campus colleges classes. The philosophy of these courses
and recent external degrée programs are somewhat similar. That
is, learning can take place .outside of the classroom, and
there are various ways of‘fulfilliné‘this need. The major
differences between exté?ﬁgi‘degree programs and correspohd—
vence courses are:, 1) the delivery system; 2) student support
services; and, 3) credibility of the learning experience. |
_In order to meet the needs of a diverse population, in-
novative methods of higher educational hﬁxruction énd assess-
ment need to be developéd. "The establishmenf of non-resident
~ educational programs in higher education has been receiving
an increasing amount of attention in an effort to meet the
divérse educational needs of the American public. Althbugh
a number of prototype systems éxist that pfdvide such instruc-
tion, there have been few attempts in this country to develop

hon—resident education systems that include both a flexible

!




delivery mode and quality instruction."1

- The early 1970's saw a great surge in the intersst in
non-traditional study. Thié was partially promptec Ty = drop
ir enrollment in institutions of higner education,‘which
meant that administrators had.to seek new methods cI aeeiing

the needs of their’potential students. Higher educz=ion has

previously attracted a young student population, cexnzering on

POV R AL $3

Wthose-s%udents who recently completed high school a=nd ars able

to make a full-time commitment to their educational objectives.
However, the bast few years has shown a.great interss®/in the
development of lifelong learning patterns. Peapla rave become
concerned - -about increasing their knowledge throaghout their
lives, and not terminating this process with a high school

diploma or college degree. "It is also increasingly necassary,
in an era of lifelong learning, for individuals to tes ztle to
Tormulate their own learning needs and goals. But ~resz de-

sirable learner processes and outcomes can be lost (Zor indi-

T ek M=

1John L. Yeager and Diane J. Davis, "The Dewvslzzzsnt oF

.an Instructional Delivery System for External Studizz 12 High-

TR eea wril
- =

er Education" (Pittsburgh, 1973, ED081318), p. 1.

) 2Iiichael lierianh, "Beyond the Carnegie Commissi:zn: 45 Policy
Study Guide to Space/Time/Credit—PreferenccHigher Izzrrning” :
(3/racuse, 1972, ED071575), p.’ 23.
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and'goais. Cyril 0. Houle, who has completed a tnorough

investigation of the develonment of many external degree pro-
grams, 1ndlcates his data suggests "that unless alternatlves———
among them the external degree—are provided, the deprivation

of higher education will increase during ‘the remainder of

3

this centufy.
Eric Ashby, in deecribing the change in educationel
structures, indicates there are four important revolutions
relating to~the education of man:
1. The shifting of the task of educating the young

in a society to a select group of adults.:

2. Teachers began using the written word, instead
of oral communication as the vehicle of instruc-
tion. -

3, The introduction and subsequent wide usage of
printed material for education.

4. The use of electronic equipment such as tele-
yision, computers, and t&pe recorders to aid
in information transfer. :

These fouf revolutions are all components of the develop-
ment of an effective.external degree program. Innovative
methods of 1nstructlon are needed to make the program success-
fuly and,the program should be developed to attract adults
who have ‘diverse educational needs. "“Finally, motivation to
provide the external degree has arisen from the manifest needs
three diverse kinde of pe0pie\in modern soeiety; the

£

ol

talented, those. who missed a first chance at-higher education

3Cyril 0. Houle, The External Degree (San Francisco, 1973)
p. 62.
YEric Ashby, "Machlnes, Understanding, and Learhing: Re-

flections on Technology 1n‘decatlon.“ in The Graduate Journal
Vol 7 (1967). ‘




(_ o and wish a second; and those who: previously were ns=

intellectually able to undertake college work."’

>, DEFINING AN EXTERNAL DEGREE PROGRAﬁ

-

An external degree, one type of non-traditionz” study,

can be defimed as "one awarded to an individual on *he %

s1s

1w

of some progrém of preparation (devised eithér by hizseif or
: ; _
by an educational institution) which is not centered on tradi-

tional patterns of residential collegiate or university s{udy."6

This definition indicates that an external degree progran muét\
be flexible enough to work with an ihﬁividual in the devslop- |
ment of his own educational plan, to meet the needs of ris
goals and objectives. The Commission on Non-Traditiona: Study
has expanded this definition to include the credibility of
diverse educational backgrounds:
It is an attitude that puts the student first =
and the institution second, concentrates more i
on the former's need than the latter's con-
venience, encourages diversity of individval
opportunity, and de-emphasizes time and space
or even course requirenents in favor of comg

petence and, where applicable, performance;-

Since time and space are two important reasons why tzople

L
v

cC
“Houle, The External Degree, p. 46.

6AIbid., pp. 14-15. '

- .

t
{

7Commission on Non-Traditional Study, in "Iatroiuction,”

LI L e dw e ey
K. Patricia Cross, Journal of Higher Education, Vol'ime X_I7
- . (June 1973), No. 6, 413.




need external degree programs, Valentine has referred to this

. . w8 . . s
as "catered instructlon." That is, the student recelves his

instruction when and where he happens to be. The emphasis of

~all of these definitions indicates a need for the chmitdent

of the institution to adjusting to- the needs of the individual,
and not the individual adjusting to the institution.

PHILOSOPHY OF HIGHER EDUCATION

Higher education has philosophically indicated a need to

meet the needs of the entire population. However, such a plan
§ -

exists only in theory. The full-time employee with family

- responsibilities, the uousew1fe, the prisoner, the handlcapped

end those living in remote areas have not traditionally seen

r

higher educational programs as meeting thelr needs. The
siénificance of a college or university degreé, whether for
personal or professional growth, is seen as Cyril O. Houhe
explains}

" However sophisticated or naive the discussion
of such a degree as a solution to the malaise
of higher education may appear, at the heart
of 1ts advocacy lies the deep and perennial
egalluarl anism of the American ethos, rooted
in the belief that the individual should have
as much education as he needs or wishes to
~develop his pOuenulalltles And, in that
' ethos, the college or university degree 1s
the tangible manlfeotatlon that learnlprr has
taken place.

8*Olfm A. Velenulne "The Txternal Degroe," Liberal ¥duca-
tion Volume LVIII, No. 2 (iiay 1972) 205. - ‘

9Houie, The External Degree, p. 64.
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' ( ' If higher education is going to meet the standar
established by its own phllG°O“hy, innovative prczgrz-s nzed
to be develoPed to.meet the needs of the non-traditicnz®

student. The external degree is one type of nor-<trzditiosnal
populatlon.-

RECENT HIGHER EDUCATIONAL TNNOVATIONS
—- FOR THE NON-TRADITIONAL STUDENT
Institutions of higher educatien, in working tovard in-
creasing services and students, have .developed innovatiwve

methods for giving credence to many types of learnirz exzper- |

|

iences.

University#Witho/t Walls Concept

The "Univefsity~Without Walls" concept has rrought :ahy
questions to the minds of educators. There has tzex much
_concern regarding the maintaining of standards esta:lished
for internal students. The University of London, i=n deaiing
with this matter, indicates that "the principle zugraniss of
equivalence of standard is that the same academic zuzhnorities

are responsible for the pre aration.and approval of zvllsbuses
&l P prep Y

3

or lhternal and external students and for the cenﬂ;cb ¥ thelr
examinations.”lo Essentially, the quallty of ingzr.ziicn re-
10

Houle, The External Degree, p. 23.




ceived by both internal and external students can be equated. ;
This is an important factor in program credibiiity,'since the
maintaining of quality instruction will be a determinant of//
the sgpgess of the program. |

‘Thére are eight organizing concepts which are involved
in'thélUniversity Withouthalls.‘(While the previous reference
to this topic*indicated a concept, the feference here is to
the university by this néme.) Since these concepts are all
inflyential factors in the development .of aﬁ external degree
program,'they are desCribéd briefly as follows:

1. A mlx of ages, integrating personal life ex-
perlénces and theofetical knowledge, would:
benefit all people seeking a college education.

2. Students need to be involved in the design
and governance of colleges.

3. Students need help in achieving confidence
in setting and pursuing thein educational
goals. ‘

L., Educational programs need to be adapted to
the individual student. |

5. Experiential learning needs to be incorpor-
ated with other 1nstructlonal materials.

-6.;'bontv1butlons from persons outside the
regular educational institution need to
be included 1n the experience.

7. The student® s education may be enhanced
if he can be part of the "mix" of more
than one educational institution.

8. New approaines to evaluation need to be
developed.

In additiorn to the establishment of sub 1nst1tutloqo or

zeparatc oneg to work with non-traditional students, certain

11Houle, The Externel Degree, rp. 114-116.




{ : methods have been developed to credential 1life =iszr

and previous academic invplvement.
/

Credit 'by Examination'

The College Level Examination Program (CLEP)kras Zzd the
way in this direqtiOn toward appraising prgvious liZs zzper-
iences. The program allows individuals tdytake/staﬁaar.ized
examinations relevant to certain course and coﬁfent arezs.

'f These areas may include Enﬂlish ComPOSition, Gersra~ Psychol-
i ogy, the humanities area, and the natural science arsa. "One
- of the major motivétions for initiating new learninz opportun—
ities is ©to enhance equality - of access to higner les ”niha, and

to the credentials that increasingly serve as passpsros to

.

job opportunities; There gah be little doubt that Sbacé/Time—
Preference programs———particula:ly the College ILs=ve. E=xszxin-
ation Program—will result in greater justice in dster—ining
who %nows wh%fkmlz The Wlde experiential backgrou:a; oz adults
need {0 be considered in establiéhing external dzzrss Trograms
and alternatives to credits through course compiztizn, "Credit
by examination plays a large role in time-shortszred degres
. progra,ms,"13 and this may be a deciaing factor f:r ool ol

considering a degree, but are presently employed ir znotrer

profession. In establishing realistic goals and otisciives,

2o s ’
' 1 lierian, p. 26.

)
o
I i

13darﬂt R”ylb and LUCj Ann Geiselman, '"lon-

/ © Opportunities and Programs," Planning Non-Tradi-=:
ed. K. P. Cross, John R. Valley & Associates (Sar

1974) p. 60.

'
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an individual has to be concerned with the amount oI =izs
necessary to reach these goals; If the time appears =T t=

too extensive,'one nay forfeit the entire idea gf a 22ll=ze
deéree—~4especially if the degree requifements ére_ri"*i, and

. include areas within which the individual may have =sczs pre-
vious’ experience.

.In terms of flexibility, credit’ by examination procsdures
are still fairly rigid.  An individual, with a wide sxperiential
background, may have not developed the specific thecrestical
hnqwledge necessary to receive a sufficient score for cradit
in a pafticular area; }This places the individual at a dise
aavantage, and other opportunities need to be availazie <o

overcome this.

4

Subjective Assessment of Prior)Lgarning

In aséessing prior learning, several colleges =ave devel-
OPed policies for the evaluation;of these‘experiences. F"Nhile
without an exblicit rationale, these procedures seez TC nave
as their objective‘the identification of all kinds znd szounts
of learning that may b reléted to degree requireie:is. Theyr

reflect the belief that such learning occurs in z w
. . Li, .

of human experience. . . nl

Credit by examination, and by evaluation of pricr» zxperience,

speak to the topic of the ingtitution adapting to trnsz nzzds -

N
! _ T t .
14John R. Valls; "The Extarnal Degree: Rezent Zevzlon— N
ments" Firndings @@S) Volume 1 No. 3 (1974), 7. \




of the:individual etudent involved. In this way, for example,

’ ""\;

students who have been in the Army can obtain credits for
courses ﬁhey enrolled in relative to their particular jOﬁ\
aesignﬁent.\ These people who have taken correspondence‘COurses
can ha@e thelr experiences evaluated, and this will assist

them in/gbtaining their educational ebjectives. The evalua-
tigon df these experiences has been, and should cgntinue/to

be, evaluated by faculty members at the degreewgrantlng
/

“institution. In this way, a student and the faculty member

can determine what credit the student can receive for his
|

prior learning, and what additional work he must complete in
!

a certain arém to receive supplémental credit.

For instance, a man may have been 1nvolved in a fundamental

math course throughout the service, but never received credit

" for that work. A faculty member.at the degree-granting

t . - ! . ,
institltion may discuss the experience with the student, and/

~or may test him on areai within that expefience.‘ Then, if it

is determined that the student still has a deilclency in math
related to percentages, the instructor may recommend that /
the student comﬁlete assignments relevant to this. The student
may then receive\credit for a fundamental math course. S%ch

;lex1b111ty is necessary when 1nd1v1dualwzlnb a program for

the non-tradltljﬁal student.

Experiential Leérning

Bevond the awarding of credit for orior learning, an

additiohal factor which may be. involved is experiential learn-

14
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. /
ing. A student may be employed full-time at a position which

is relevant to his academic studies. Taking advantage of
this opportunity to expand the student's knowledge can ikd'cate

to tﬁg student the relevance of his course work. "One o he

uniqée aspects of évaiuating experiential learning can be the
inidial exéﬁination of one's own values and their re—examinatipn
1 when they arebchallenged by new experienqes. As‘§alues are
tested by reality, many of them are retained and strengthened
while sdme are changed. A fér greater awareness emérgés and,
in some cases; respect for the values of others and the prac-
ticai‘reasonsfbehind “them.“15 |

The applicabiliﬁy of the academic work td the individual's:
k profession may'determine if the student will or wili not con-
tinue his education. "If it is to hévefacademic:legitimacy,
~experiential learnihg should ﬁroduce some type of intellebtual’
growth. It should include problem-solving, ijective—éétting;
and decision-making. It should be a blending of the cognitive
with the effective, and utilize a ﬁerson's own particular back-
ground and skilisl"lé This is where higher education shoﬁld

be tufning its attention, both with internal aﬁd external

degree programs.

1

15William G. Thomas, "Experimental Educatian—A Rationale
for Creative Problem Solving," Education .and Urban Society,
Volume VII, No. 2 (February, 1973), 179.

15

Ibid., p. 175. ' o | ;/ 4
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1

General Educational Develoopment Test

A group~of people wno may . be interested in higher education,
'out feel they do not have the academic background for such;
are those people who have not completed high school. It ie
crucial for the external degree program to deal with this type
of student as well. "An unknown number of people who have
"not completed high school might also be.interested and capable
of securing an external degree, and research suggeste thatvit
may be possible to recruit a substantial number of people from

this group.ﬂl7

There are many reasons why individuals have )
not completed high school, and only some of these may be related
to an inability to complete the academic work. There are a

vast number of'people who were forced to leave school for
iinanCial and/or personal reasons._ One way of integrating

these people into post- secondary education is through an ex-
ternal degree program. A General Educational Development (GED)
test may be suggested to determine if the student has the
motivation and capabilities needed to complete his objective.
This would give the student the.equiValent'of a‘high school
diploma, and may assure him of his ability to achieve a college
n'degree Another alternative relative to this would be the /
implementauion of a policy at the state level to include the
\issuance of a GED diploma upon the compl’tion oi a certain ~7.
number of college credits. This wonld %rovide additional" i
credibilit;y to the student's acnieveme?ts. Studies have

/

i

i

. !

. ;

17Hoole, The Erternsl Dagree, p. 16. ) f
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can often not handle all of the fequests for enrollr~zat in

— T e e i

the program at any given time. Their enroilments fzr zxceed

original projecfions; yet, 1t ig difficult to turn sZudsnts
away-——especialiy.those'with a.tremendously high dszree of
motivation. However, priority needs to be assigned To
quality'sérvices, and this may mean limiting the enrollzent.
individualSVWhOHhave been interested in-an external degrese are;
often not aware of how to get involved in such programs, orv
even how to find out that they do exist. As Allsn Zougn
suggests: |

Many perons would welcome more and better help -
with their self-planned learning. . . Inad=
equate help results in countless wasted hours,
inappropriate projects, and inefficient methods.
Because of the lack of available help, the person
~may not even start the..learning.project, in ths
first place. Yet, without learning,” how can he
deal effectively with "his job, home, family,
recreational . activities, and finnances?"17

(=

Individuals who have had little or no contact with higher
educatioﬁ may find it difficult to find out where resourées
fo'meet their needs really are. Higher educatiOn, Ty cztering
to a select group has provided én invisible wali for individuals
who do-nbt Fit.into this categéry.‘ACommunityArésour:es are
usually aécessible, and higher education needs to tzze advan-

' tage of these in order to increase their potential, 2nd de-

-

crease the duplication of services. "If the new forms and

patterns of higher education are successful, they cculd very

19Allen Tough, The Adult's Teearning Projecis: 4 rssh
Aoproach to Theory and Practice in Adult Learning, Zcronzo:
Ontario lnstitute for Studies in Educatlion (1971), ==

-

1 »
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well develop a capacity that would totally obviate the need
for .'new places. 1020 For example, the publlc libraries

can be used not only for individual study, but for group
progects, examlnatlon, and regular llbrary services. Such
proaects increase public awareness ef,hlgher education, and

in turn increases public interest.

- The Proposal for the Pennsylvania Open College
The Proposal for the Pennsylvania Open College has re-

sponded to the need for external and non-traditional degree
\

programs by preparlng an educaplonal plan centerd on responding
to the needs of our diverse population. . The Plan includes the
idenfification of these needs:

1. To 1nventory and coordinate human, phy31cal

" and other resources. /

2. To seek out and encourage® thosewho have been '
denied or have falled to recognize the benefits
of self-enhancement through learning.

3, To aid individuals to .define and clarify their
"~ hopes and aspirations so as to enable them to
. attain at:their owg pace their specific educa-

tional-objectives. :

The identification of this need for external degree
] programs,iand the pr0posals'for working toward derelopmenthf
such progran are es sentlal The proposal for The Pennsylvania -

Open College‘iS’ reaching into the community to serve the

2.0Merian, . 3.

21"Proposal:k The Pennsvlvania Open College," an un-
published paper. ‘

A
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( needs of diverse populations. They are taking‘an active
role in develobing their potential as lifelong.learning

centers. External degree programs need to focus in this

N

direction, also. The potential for development of non-tradi-

|

tional programs is infinite, and recommendations such as the
Penhsylvania Open College are flundamental to the program ce
acce?tance and credibility.

. | \

Barriers to Higher Education Involvement
1 - : N
The invisible wall in front of highe® education is only
one barrier which prevents the more active involvement of
| , ¢ ,

- adults in post-secondary education. There ars many real

physical, time, and space barriers which stand in the way of
. individuals seeking higher educgfion.

" .fn further identifying the‘need for ex%ernal’degree pro-
grams, the following table iliustrates the results qf a study

relative “to the barriers preventing involvement in higher

education by some individuals. It is essertial to look be- .

N

yond these barriers toward the resolution of these difficulties.




{ . BARRIERS TO LEARNING#*
Barriers % of Would-be
Cost, including books, learning mate-
rials, child care, transportation, :
-as well as tuitian:>- , 53%
Not enough Time ‘ , Lé%
Don't want to go to school full-time 3?%‘
Home responsibilities 28%
Job responsibilities ' 4 28%
Amount of time required to complete degree - 21%
Afraid that I'm too old to begin - 17%
~ Courses aren't scheduled when I can attend .- 16%
No information about places or peorle
offering what I want / 16%
Strict attendance requirements . 15%
Low grades in .past, not confident of my ability 12%
Courses I want don't seem to be availabie . - 12%
No child care : . , - 11%
Tro much red tape in gétting énrolled 10%
Not enough energy_and'stamina : ' 9%
Don't enjoy studying 9% A\
No tfanspértation . ' ’ 8% |
No place to study or practice - 7%
Dog't meet requiremeénts o begih program . 6%
| S Tired of school, tifed of classrooms 6%
\ s No way to get crgdit for a degree ' 5%
\ , Don't know what t% leard or what it would lead to 5%
: Hesitate to seem too ambitious : 39
Friends or family don't like the idea 2
Other barrier - ' o “ 2%
Nd‘fesponse ' 3%., -
Note: Percehtagesvdp not total 100'ﬁecause of multiple responses - |
o % ?2Abraham Carp,‘RiChard Petersoh, and Pamela Roelfs,.
: "Adult Learning Intereits and.Experiences," Blanning Non-Tra-
ditional Programgs, ed. K., Patricia Cross, John R. Valley & '

Associates (San Francisco, 1974) p. L6.

ERIC - - =0
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o _ * This table indicates a vast potential for non-traditional

ziization., The external degree can work to eliminate many

)

=7 these barriers.” The only barriers which cannot be erased
zra those relating to lack of individual motivation and desire.

Zizher educatian cannot be forced on individuals who are not

zure of their goals for themsel¥es; since, if they are not
sure that entering an external degree program is exactly what
‘  ~hsy want, they will not succeed in the progran.
The internal degree programs can also do much to eliminate
zzrriers to higher education. Valegtine illustrates thé Ways
: ~ which higher education can‘increase its potential:

They can put part-time study on a more equal footing

- with full-time study, and do their share in breaking
down prevailing stereotypes of full-time study as

- gomehow more respectable than part-time study. They
can help make information more readily available o
adults: They can bring schedules, places, require-
ments, content, methods, purposes, and philosophies =
nore in ligg with the ¢ircumstances and attitudes
of adults. :

1

w2 this mgyvincrease the-potential for internal dégree pro-

szzxing a college degree. As the previous table indicates,
~rsre are‘many;peOPle-who would”hot be able to_attend’on—campus
2_zs888, regardiess Qflmore'liberal scheduling. "The concept
tﬁattnﬂ is_fhe aééumulatiéh of crédit'ﬁours that fulfills degree -i

ré;uirements handicaps those whose lives dictate mobility too

“SJohn A. Valentine, "The Liberal Arts College and The
Zizsriericed Learner," The College Board Review, No. 93 v

23 197k), p. 6.
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{ great to collect sufficient credlts at a 81ngle degrzes-zranting
1nStltutlon—~—serV1cemen, business transiers, wives leaving
. ~i,
: L —~—
college before the completion of their own,degree.” “mMs

is where the:need for the external.-degree program bezins to
take form. These individuals need mpre than an extsnsion of
flexibility of existing programé. Also, "certainly <he re-
'F» - search 1ndlcates that there are enough people who de-want
the traditional academic dlSClpllneS +to make non-tradit ional

- . . . . 25
dﬂlvery of traditional education quite worthwhile." =2

IDENTIFYING TARGET AUDIENCES FOR EXTERNAL DEGR=ZS

Many quéstions need to be raised before an institution or
- group of individuals plan an exterral degreé prograz. A

fundamental questlon 1s "Who do we want to serve through this

program?" Since it has already been 1ndlcated thau'Qn, ;otentiél’
for~externalvdegree programs is almost unllmlted, lb_ié -
necessary'to formulate spgcifié ideas relative to the gpscific
péoPle you in£end to>sérve. The program shouid be tzilsred

t0 this group Of'individugls, and'én indicatﬁon ofbthe zroup
to be served is necessary for ihstrubtors'who will Gsvelsp
course materials, Fér instaﬁbe, if the program is plinned for

handicapped_stuéenfS'(including homebound adults, vrisonszrs,

etc.), then a course cannot include field trips as z recuirement.

2y, Patricia  Cross and 3. Quentin Jones, "Prstiinz of
_ Access,!" Explorations In Non-Traditional Study, ed. S=zmv&l Gould
x . and K. Patricia CrOSs (San Francisco, 1972), p. L3,
v 25k. Patrlcla Cross, John R. Valley & A83001a:::; Z_znning

Nor=Traoditionsl Programs (San Pran01oco, 1974), p. .
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Cyril 0. Houle has indicated that the develop=snt of
external degree programs has usually taken one of ire Follow-
ing directions: 1) Providing the program for those =zdults
who were earlier unmable. to enroll; 2) Providing the vrogram
for the meritocratic elite; and 3) To provide the prozran
for the educationally disadvantaged.26

Ehe gquestion now is——Would if be possible to structure
an extefnal degree program to meet thezneeds of all three.
groups indicated above? With fhe proper equipment, competent
ingtructors, and student support service persoﬁnel, such a
program le possible. Houle indicates that "the most promising

category is those pe0ple who have already 31gn1f1ed an wnterest
_ in college study and some aptltude for it but who,.lor-some

27

reason, have not yet completed degree wogk." i
An additional category which might be added are-those
individuals who are able to attehd’on—campus classes, but
want.an external degree program or course for co verience.
Once an external degree program is_ineorporated witrh an exiét—
ing insfitﬁtion, some on—eampuS»students will become aware of
the program and want to enroll; Should sucﬁ!students be given

the option of an external degree? This may present prozlems

in terms’of;on—campusefaculty. If a student, who nvrmally

26Cyrll 0. Houle, "The Potential Audience for <he Zxternal
De"ree," Journal of Higher Education, Volume XLIV, (-4ue 1973)
pp. 429-430,

7Houle, The External Desree, p. 16.
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couldAattend on-campus classes, eﬁ;olls in an externzl de Zree
pregram, faculty begin to cofrelateethis with the dezlins

of enrollment in their on-campus courses. Job_security Tor
faculty may then become a main concern. If they -are not
receiving sufficieht registfations to merit the'offerlng(of
their on-campus courses, they may not have their coniract or

»

teaching agreement renewed. '

In ofder for the establishmentsof external degree programs
to meet with acceptance, it is important to determire exacfly
who the program is trying to reach and admission criteria
which will Dbe employed. "As open admisefen has been adcofed by
formerly limited-access institutions and as community colleges
have proliferated, the gfoup of new students who have been
attractel has been inténsively studied. . 1"28' While this
indicates a trend for internal degree programs, it is relevant.
to external programs as well. The establlshment of crlxerma

for adm1831on is important to the credlblllty of the prozram,

and will have a bearing on the succesg of each studsat vwho

.enrolls.

INITIATL PLANNING FOR AN EXTERNAL DEGREE PROGZAM .
) .

Through an exﬁensive planning'process, the full potzntial

/

. . / . a ‘ . .
“ning time will vary with staff resources, interest, and con-

8

Houle, The External Dezree, p. 85.

R
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for the external,ﬁegree program will be maximized. The plan--~
' / . .
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centration‘of effort. However, development should not zZzgin
before the plan has been flnallzed approved, and accapis
That 1is, if the program is being planned within the conZines
of an'existing internal degree program.

Those individuals who are;planning an external dsgrse
program completely independent of any existing higher education
éinstitution need, at‘$he initial pianning stage, to investigate
»;accredltatlon poss1b111t1es and procedures. This is a crucial
' area of concern, which affects the ‘entire legitimacy and
higher education acceptance of the program- If accreditation
is not received, students will be skeptical of the validity:

2

of the program and the degree they receive.

Program Structure : Dependent or Independent

The initial planning stage may appear to be less ccmpli-
cated if the program 1% developed 1ndependenply of =2 pre— |
establlshed internal degree program. However, this preszants
the major difficulty of aocreditation. ‘The goals of an ex-
ternal degree program are: dependent on the relatlonshlp with -an
internal degree program. Pre establlshed constraints fer

internal degree¢program‘have a great effect on the develop-

n

ment of external degree prograns'oonsidered'within the szme
-fraﬁework. While this may limit the immediate ability =o be
entirely flexible; it appears that programs which are rsiated
to internal degrees are more readily accredited, and shcow

nore promise for long—range success.

On the other hand, 1independent externzal degree programs




face an entire range of difficulties,assoéiated with planning
ai.a defelbpment, because of this independence. These struggles
may range from establishing an enfirely new set of policies .
and pﬁoceduréa; to hiring of highly-qualified faculty and
staff, obtéining of funds, and e&entuélly the procurement of
community acceptance and éupport. The initial problems are . }
extremely'important to overcome, and in attempting to échievé
this, the dé&eloPmental aspect of the program will suffer. Thg/
planners will be focusing on the pfoblem areas, and overlooking
the opportunity area of fundamental program component develop-
ment. ' '

"The entire enterprise will be successful only if a
balance is maintained: ihdividuals with non-traditional learn-
ing must bevpermitted to gain recognition; at the same time,;/"
respectable standards for recognitiop must be ﬁphéld."zg
The recommendation, then, is for the exfefnal'degree program
fo be planned and developed in conjunction with an existing
internal degree prograﬁ. Using this structure, the/program'
will not have to re~invént the wheel in terms of the dﬁflication
of already existing services (i.e. tutoring, counseling}. Thus:
this preseﬁtation on ,planning, development, and implementation
is founded on the assumpﬁiqn that the program will be more
easily facilitated and accepted, when it is offered within the

realm of an existing structure.

29Ernest W. Kimmel, "Problems of Recognition," Explorations
in Non-Traditional Studv, ed. Samuel B. Gould and K. Patricia
Cross (San Francisco, 1972), pp. 65-6.
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{ _ . Providing Program lLeadership
| e if.thebexternal degreevprpgram is planned within an exist-
ing'institution,¥one individual or group'of individuals should
- have the responsibility of planning. Planning»and'developmeﬁt
f will be more easily facilitated if one individual is responsible
for thé-progfam. This dées not, hoWever, mean that this
. ‘ . coordinator will be‘the sole component in the planning process.
This individual should be responsible for the addition of any
consultants.and resource personnel when necessary. His coor-
dination may be %%;ped by the role he assumes, and’has-previously

assumed within the institution. The individual called upon'ta-.

fulfill this service 3hould come from within the institution.
In ad@itioﬁi the inter—instiﬁutional responsé to this leader
will also'ﬁe affected‘by his previéus.ability to wbrk closely
and sudcessfully_in other'capacities.within the institution.

" The leadership and resﬁonsibiiity for the external degrée
proéram‘need to bebcentralized in one office area. Those
peopie within the institution, and community members who have
va;uable inpu%,need to know where to go to discuss their
innbvative ideas, and offer their assistance. The-gathering
of support from all elements of the population is extr;mely
essential to program acceptance.

Apother important person needed in tﬁé program at this
initial planning phase'is the person resﬁonsiblé for student
-selection, and ultimately the mainteﬁance of hignly-gqualified
students in the program. Idéally, the individual chosen for

this position should receive the approval of all individuals,

-»
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cl&siig,integratéd with the planning process. If certain
- inter-institutional staff members feel the individual is
qualified, his over-all acceptance'will be more readily achieved.
As with the program coordinator, acceptance of‘the program as “
a whole‘Will be more‘easily facilitated if the person is

drawn from the resources within the college éommunity. Also,
”the degree to which his ideas have previously been accepted

will introduce an additiohal factor in program acceptance.

This 1 diyidqal,with reéponsibility for student selection,
must be‘selz:;kgnézring theiplanning phase to insure a A

continuity of'program goals and objectives. The individual
with a counseling-orientation will have a significant advantage
in tefms of developing meaningful relationships with the
students. This individual, as Qell as other external degree
‘staff members, needs to be flexible enough to pro&ide support

for the non—traditionél student. : : .

/
/

/
Defining Program Goals and Objectives.

‘Before_devélopment of the external system is inaugurated,
goals and;objectives must be clearly statedJand the consequences
of these realized. Tﬁe'integratibn'of the external degree '
pfogram into the éxisting instituionﬁis a major point 'which
needs to be considered. While internal constraints and cor-
flicts may hindef progress initialiy, the‘adVantages tﬁ thz

gtudent are overwhelming. "Non-traditional program$vary from

highly indiwvidualized subject matter to the quite traditional.

28
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Flexibility in planning will allow a single institution to use

the entire rangé. In any case, it is clear {ﬁgf\is\ig\ggt
.enough to pack up a sequence of courses, carry them off—égaﬁﬁs
and grant degrees. Goal-oriented programs must be planned
~either with‘the individual student or with the~groﬁp;“30
| bThe goals and«objectiVésqu the program will need to
include not only the type of a&dience the program will endea&or
to serve, but aléo‘the,indication of the exact number of
gtudents%thé program can work effectfively with at any given
time. If an initial objective of the program is to serve a
certain number of students, then enrollment should be held at
that ;evgl. In establishing instructional materials and
student support services for this projécted enfollment, it is
ressential té have a suffiéient supply of materials available
at all times. The supply of materials,(especiﬂlly those of
an expendable nature) should bé maintained at léast'at the
maximum level of enrollment.

While it may be difficult to explai? thé temporary stop
in ehrollments to prospective students,_the consequenceé of
continued enrollment beyond the number antidipétedtand planned
ﬂii would'be severéy detrimental to the entire system. Students

c be placed on waiting lists, and then accepted as space

becomes available. This is not an extremely desirable alter-

]

’joBérbara H. Mickey, "Designing‘the External Degree Pro—/
gram, " Journal of Higher Education, Volume XLIV (June 1973)
No. 6, L56, | ~ - .
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native, but it is certainly more appropriate than endangering
the credibility of the entire program system. The qualitgﬁk
‘confrol within the program will insure the continuationfof"}
the system, ahd this component is especially significant‘in
~the early enrollment stages. During this time, the external
degree program system will be fhoroughly studied bj many pe0pley
. within the institution. Those keeping ‘the closest watch over
the program will be those individuals who would not support
the development'of the program. Is’isfeven possible for
these individuals to place the program personnel in a very
defensive position, and this does not tend to promote inter=-
institutional harmony. : ‘ \

This should‘provide a word of caution for those individuals
considering the planning of'an external degree‘program. The
‘strict adherence to the originally stated goals and obgectives
is of the utmost importance. Any deViation from these Will e~

licit immediate criticism from program skeptics.

Surveving Local Needs l

AN

The Carnegle Commission ol Higher Education has indicated
that "knowing how many students American higher education will

\’ ) 3 N . ] ) ) ! »
be expected to serve in various types of colleges and univer-

w31

sities is absdlutely fundamental to intelligent flanning.

This notion was applied briefly in the above passages as it y
relates to external degree programs, and specifically the setting[
- » ‘ ;f //'
31Ca,rnegie Commission on Higher Education. . The‘Enture of
Hicher Tducation: How To Get There From Here. (Berkeley: .

1972), p. 2.
30 )
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of program goals and objectives. In terms of determining
nunbers of projected enrollments, it is essential to categorize
these potential students by academic program into which they
will seek admission. A large scale qxternal-degree program
should not be developed initially, if there is no research
to indicate the need for such a large program exists.
Another fatt that institutional planners should xee
in mind from these data is that adults differ sub-
stantially in their learning interests and activities,
according to sex, age, previous education, occupation,
x race, size of ocmmunity, and even region of the ’
country. Consequently, national statistics on the
overall market for further education should be
interpreted in light of local conditions and the
distinctive constituencies of individual instit-
utions and agencies.32
This passage denotes that initial planning should include
a sufvey of the local needs, as well as nafional projections
on higher'education. The local conditions and individuals
interested in the external degree program will vary with
regard to their place of residence. For example; one area
may have a need for qualified accountants, and this nmay bve
a good program to initiate in the external degrée progfan.
However, in another state, there may not be a need for

accountants, and planning must therefore evaluate the local

conditions before development begins.

Flexibility and Student NMobility

Flexibility of the internai program will assist ths

32Carp, Peterson, and Roelfs,>p. 51.
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impleﬁéntation of an external program. Howard R. Bowen

indicates that "external and resident degree program should l

Y

be considered as comparable in purpose and quality. Students

should be able to move freely from one to the other for part.

of all of their studies. The financing of the two programs,

'then, should be 31mllar.”33 ThlS turnlno of attention toward

the studenﬂs-needs is fundamental to program sucqess. A

student must be able to transfer‘credité‘to another inStitution,
participate in internal program courses when possible, and
obtain hig degree without delay or quesfion. 'The ability
6fhthe ﬁrogram to be easily integrated into other existing
institutioﬁé—will be noted by the ease with which students

transfer.

Areas of Resistance

The external degree'program, no matter how ideally

'well¥planned it may be, will receive resistance from one

area or another. However, before even these driticisms are
leviéd, reéistance will cccur before planning is initiated.
In order to implement the =xternal degree program, there are
éertain_area; of resistance which may be met. One study of
1184 institutions indicated encbmnters withrthe'foliowing

difficulties:

33Howard R. Bowen, "Flnan01n% the External Degree, " Journal
of Hisher Education, .Volume XLIV (June 1973) No. 6, L%?
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PROBLEL AREA | ~ PER CENT

Lack of funds « .« o+ « « 4 e e e e 1%
Difficulty in assessing nonclassroom learning . . L0%
Concern about academic standards . . . . . . 34%
Faculty resistance. . .+ .+ + + « +« .+ .+ . 32%
Budget based on FTE units . . . . . . . . 25%
Lack of interest within the institution. . . . 21%
Suspicion of passing fad e e e e e e . 20%

Lack of approved examination or other
assessment techniquesZ: .. . .+ .+ . . . . 19% -

Acéeptance of graduates into advanced
education or graduate schools . . .« . . . 18%

No evident demand or need for such developments . 15%
Recruitment of appropriate faculty . . . . . 13%
Recruitment of students « «v « & « & & . . 12%
S Inadequate preparation of ‘students™. . . . . .. 12%
Lack of interest among constituency . . . . . 12%
Accreditation .« .+ .+ . . ;} e e e e .. 10%

Licensing and certification. + . « .+ « .« . 9%

- Employers® concerns about graduates' -~ . .
qualifications . . .+ .+ + + .+ « .+ . 7%

O-ther » . . e« 7 » . . . . e« . .o . 670

No ReSPONSe « « + o« « o v « o « W« W . 15%
(no problems?) : :

---------

%

3L’“Ruyle and Geiselman, p. 87.
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Key Focal Pointé

This table indicates the‘key areaé of_Concerﬁ, not only“
of those involved in planning and develéping external degree
programé, but also the concernd expreséed by those who Wil%

resist any such program. The four areas of greatest concern

inciude: 1lack of funds, difficdlty in a%sessing non-classroom

}learning, concern about academic standards, and faculty re-

~sistance. $Solid planning can alleviate these problems before

they occur. That isg, the plan for the external degree program

musf include a way for the program to be self—sustaining.

While initial costs may be high, the revenue gained from the
program implementation should resolve this problem area. >In;
assessing non~clas§room learning: the faqulty needs to bé up=
dated on new inshrudtioﬂal methods and‘delivery systems for

thesevmetho@s.v_This problem area ig closely tied to the con-

PR .

cern #bout academic -standards, since the instructors must
maintain these standards through their course de?elopmént.i
Faculty resistance can aléakbe dealt with through a gracdual
integration of the progrém'sysfem into the institution,. and.
by specifically .defining the program- goals and objectives.
This brief description of the problem areas and methods for
resoiVing these concern is not complefg. A further attempt
to édbe with these. concern areas is integrated within the

developmental stages of the progzém..
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DEVELOPING THE PLAN

Accreditation

The. development of éxternal.degree programs, ifs they

are to be accepted and successful, must include a consideration
of acereditation. If the program is integrated with an existing-ve
internal degree ﬁrogram, accreditation will be an easier
step:for»the program. The SeuthealAssoeiation'of Colleges and
Sehools has devisged standards for accrediting external degree -
programs, which requires the institutien te‘"develop specifiQ
politics and guidelines which inelude admission policies with.
special attentien to the age ahd maturity of tﬁe-individual,

his prior educational achievement and vocational and avocational
b _ _

‘experienées and to hisigoals and objectives."35

" Establ.shing Standards

The adoption of similar standards should be* considered
across the nation, in order to assure quality instruction in

¥

external degree programs. Through the establishment of set -~
standards the student will know his instruction is of the
highesi quality, and the experience will have validity and
credibility The student'should be able to briefly'eramine
any external degree program and note 1ts aocreditation.. He

must feel confident that the standards for accreditation have

been met, and that the credibility of his external degree can

.

35The Southera As ciauion of Colleges and School,
"Standards. of The College Delegate Assembly of the Southern
AS»OClablon of CoLleges and SCnools," (Atlanta, 1971, HEoo3435)
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be equated with that of a similar internal degree program. If
this is not a reality, the program should not be accredited.

‘ 1

Those involved in external degree program recog-
nize that problems of supervision and control must
be worked out and must be continuing concerns so
that quality is maintained. Their awareness of
this need injects an element of caution into ex-

ternal degree programs that may prove beneficial
in changing them from generally well-received
experiments into acceptable alternatives to ghe

‘ tradltlonal resldentlal college. experlence.

Ao 11

’ The development of externaﬂ degree programs as experlmenms
needs to be ellmlnated ' Programs have existed and been success-
ful within the past few yearsv/and if external programs continﬁe
to be sold to faculty and administrators‘as "emperiments,"
acceptance'may be based on this factor, ra%her than the valid- .
ity of the program itself. ;The "ihtegration of a non-tradition;
al program into the normal pperatlon of a college or unlverslty
requires a great deal. of 7act and- care SO that the proper bal~
ance can be struck between freedom and responslblllty both
at the beglnnlng and as/lt contlnues."37_ This integration of

" the program into the exlstlng institution also assures the
college«personnel that the program is permaneht, and not just:
‘another”"experimenm.V Their invoivement‘in the program may

be contingent on the resolving of thig igea.

1

36 Carol H. Shulman, "A Look at Ex uernaﬂ Degree Structures,"”
(November, 1972), ED068070 .

Y

3700;v1rr11<~slor1 on Non-Traditional Study, Dlveraltv Bv

Design (San Fran01 cOo, 19?4), . 74 _ o7

S
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{4 ' Degree- Programs to be Offered )

Developmént of tﬁe plan for the external degree program

* must also be céoncerned with the specific degree programs,
certificatelprograms, and special interest courses it will
offer.”lCaﬁtion shquld belused in initial course development,
since a degree program which initially seems that it will
attract many studeqts may eventuall& not be relevant. There- |
fore, it is essential to proéeed a few courses at a time, =o
%hat.efforts are not spent on_such projects. Also, "once a
program gets under way, it will develop a life and clientele.
of its own.  And in that emerging clientele, new and sometimes
surprising cluéters of people will emerge from both the adult
and youth clienteles who find that the exfernal degre€ helps

- them meet thelr needs for an organized and méaningfql compre-

hensive learning program."38'

The program will eventually de-
termine its own needs, and people working within the program

will recognize these needs: and begin to formulate ﬁlans for

meeting the needs. Some of the most promising suggestions for.
program,improvement will come from the students, who'afe
immersed inlthe program at.a unique: level. 1In this way, théy
can more objectively assess the program's strengths and

weaknesses.

38Cyril 0. Houle, The External Degree, p.>86.
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{ Prozram Flexibility

In reaching out to meet the needs of individual students
b in an external degree prbgram, it is importanf tq consider the.
equipment neceesary to carry out this idea. "Perhaps the only
similarity is that all of the programs, plans, and proposals
seeg to proﬁote learning beyond campus classrooms, while many

of them are flexible as to when and how a student learns.”39

The necessary,flexibility of when and how a student learns 'f;f
will become inecreasingly significant.as the program reaches to
- aftract the proSpective students who are homebound, and cannot ;
poesible legve their ‘surrounds for any type of_instrection on:

a regularly scheduled basis. Any external degree program musp
be able to incorporate the severely handicapped individual -
(i.e. homebound, physically handicapped, prisoner) into a ceurse

or degree program. This flexibility may include' the student

tape recording the research topics, rather than the wfitingn
and typing of sueh projects——which would be/iﬁpossible fer

the handicapped person to do. Essentially, eourse development
as well as student services, should “be flexible enough to

adapt to these particular student needs. '"”his greater
”leX1blllty would be an expression of awareness that learning -
can and does,take place in different ways for different people,
and that to continue to provide only one form of instructiMn

and recognition is to be wasteful of the country's richest

39110hael liarien, "Beyond the Carnegie Commigsion: A
Policy Study Guide To Space/Tlme/Credlt Preference Higher Learn-
ing, " (Qbﬁugt 1972, EDO71576). .

ERIC | 38




36

Lo~

Lo . . .
r'EBSOI,WLJ_ﬂces.""‘4'O Faculty who do not agree with this philogophy
should not become involved in course development.,or instruction,
since their bias would certainly affect the flexibility and

'quality of their course materials.

.The Financial Cbmpoqeht
uAs Ruyle and Geiselman pointed out éarlier, the cost
faétor was thé most often cited area of concern in éxtern%l
~ degree program déveloPment. However, K. Patriltia Croes points'
out'that'of the programs studied, ”the'iargest numbef (b1
percent) séy that the costs'of the external degree program are

-

generally comparable to those experienced in théir conventional

programs. Twenty—ohe percent. say that the external degree 1is
costing them more money, and about the same'pndportion (23
percent) claim that they can ‘offer their degree éxternally
fof less money than their internal dégree.”u'1

To gather total institutional support for a new external
degree program is quite difficult——or nearly impossible. Any
lack of’suppbrt indicates an even more difficult tiﬁe in|se-
curing the necessary fundsf Ig recent years, some state énd

federal agencies have offered grants fbr the development of

external degreé programs. These have presented the financial .
. 23 h

4o

1

Rodney T. Hartnett,_“Non-Traditibnal; Study: An Over-
view," in Explorations in Non-Traditional Studv, ed. Samuel
Gould and K. Patricia Cross (San Francisco, 1972), p. 37.

, ( '41Commission on NonQTraditional Study, in "Introduction,"
¢ K. Patricia Cross, Journal of Higher Educ:. Sion, Volume XLIV
(June, 1973), No. 6, L421-2, '

+
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‘such an opportunity—especially since the institutional;

37

’

support an institution may have felt it neeaed in oxder to
consider the development of such a program. lWhen such grant
money is used, acceptance at the institution responsible for
development is bound to be greater. It would be ektremeiy
diffieult for an institution of higher education to pass up
/
faculty members will reap the benefits, by accepting more
studepts at addltlonal pay. ;

. Tof develop an effectlve progfam, the coqt of initial de-
velopment is crucial. The quality of instruction and instruc-
tional materials must take precedence over'tﬂe concern for

\ .

the cost factor. While this may appear to bé ideal only in

\

theory, the quallty of the program will decrease ‘as the

elimination of quallty 1nstructlonal mateflals increases.
"A1l auxlharg services—1library, laboratory, counsellng, and

other lc ruiing facilities—must be calculated in terms of

'quality as the program defines it, not by the generalized

indices used for conventional activities."42
The one-to-one reiationship between student and faculty
is crucial to continuation of student motivation throughout

the course or dezgree program. ,Studentﬂmotivation is contingent

on the development of an active learning process. Such a one-

i

“to-one relatlonohlp may be forfeited if the peceseary multi-

medla‘lnStrquwonal materials are not avallable. The student

1%
¥

(] P
LLCyril 0. Houle, The External Degree, p. 134. \j>
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support services, such as community libraries and oounseling,
'will also mean a financial investnent for the program, since
there are often new ihnovations in the instructional delivery

' system, and canhot be incorporated into existing structurés.
FACULTY INVOLVEMENT IN PROGRAM DEVELOPMENT

Flexibility of the Faculty

External degree programs need on-campus faculty members
who are innovative and can adapt to ipdifidual studen£ needs.
These faculty membé}s need to be integrated into thé extérnal
degfee,proggam at the initiation of planning. They shouldfbe

involved in providing input at this stage, and should be

fotally involved in the course development process. If ,academic

standérds are to be maintained, the faculty will need to in-

clude all the components,gf on-campus instruction—but

paékaged-énd delivered in a totally unique way. '"Faculty who

are flexible in teaching methodé, who are sensitive to student

needs in the classroom, who can adjust communication pathways

- ag/geaéeﬁ;;ﬁﬁgwaie willing to consider new kinds of content and
: to organize traditional content in new contexts, seem most
successful in noﬁ—traditional.programs.”43\ The involvement

of community resource people as well, at the planning and de-

veloping stages, is also crucial. These individuals may be

L, ‘s ' . -
'BBarbara H. iiickey, "Designing the External Degree Pro-
gram," Journal of Hiszher Educztion, Volume XLIV (June 1973)
No, o, W457.

A




B G | | 39

v

( neédeﬁ to assess the cpmpetency of external degree students
completing internships within-area agencies; aﬁd,their input
as to degree regiuirements and components needs to be included.
Faculty members and communify resource individuals should be
encouraged to wbrk together, to assure theAdevelopment of a
comprehensive plan for students entering the exterhal degree

program in their instructional area. » : to

In-Seyvice Faculty Programs
It may be substantially important to offerr an in-service

progfam for prospectlve external degree program faculty. This

would include the description and:-detailed outline‘nee@ed to

develop a course, offer suggestions for possible innovations

¢

to employ, and an.explanafi,n of the type of student the pro-

gram is expected to serve. "Small informal grbups of faculty

A

members gathered to examine the issues and to share the grow-.

ing body of literature on'non—tréditional programs are extremely
helpful.“un The entire develobmental phase of the external de-
gree program will take considerable time, and this phase should
not be hastily coﬁpleted, since the success of the program rests

on the effects of good development.-

@QBarbara H. liickey, pp. 454-5.
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FACULTY INVOLVEMENT IN COURSE DEVELOFMENT

In order fOr a faculty member’ to be successful in the
development of his course instructional materials, certain
factors need to be conSidered. The 1nstructor S ability to..
be flexible and innovative will be evidenced byrhis prepara- :
tion of course 1nstructional materials. "To the degree that
the teacher becomes a facilitator and a vibrant learner—to
‘that degree will learning become enhanced. He who teaches
least teaches best."Ll'5 Such a philosophy 1ncreases the
potential for the facilitation of learning through non-tradi<

tional methods.

'-Flexibilitv of Course Instructional Materials

Developing the syllabus for an external degree program
is only the beginning. Facnlty members, through this program;
must be prepared o answer questions on. any given part of the
course material at any time. Since students will be self-
paced, he may have students working on the first assignment,
‘and at the same time have students completing the final course
assignment, | | '

The faculty member, in:develoPing hie course materials,
‘will promote his own learning style. .HOWever;‘this limits
the continual use of the samé course material, Every new -

faculty member should not have to develop an entire course be-

’ ' .
45Pine, "Existential Teaching and Learning," p. 21,
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foreroarticipating in the externai degree program. The course
should’bevflexible enoush to permlt Phe widespread use of
materials, not only at the ins tituﬁéon which developed the
program, hut at.other 1nsb1uutloﬁe who are providing an ex-
ternal degree program. Therey{s no nesd to re-invent the
wheel. |

}
Printed Inetructlonal Materials

A faculty member who is developing an eyternal degree
course should choose his text books cax efully; espe01ally since -
the pooks should not be ones which will soan be outdated and

vof‘llttle releVanceqi A  study guide should be prepared by the
faculty member;whichxcorresponds to the other 1nSuructlondl
materials_for the course. To maximize the use of the course
daterials, an instructor might consider’tﬁe use of reference
books from the, 1library in place of a course text. This would

add flexlblllby ‘and make the course more egonomical for the

student. {The atudy guide could then be developed to correspond i

to any reference books which the student may choose.

The study guide should include an introduction explaining
materials to.be covered and coure objectives.. The instructor
should also include the method of of ev aluatlon of student |
achievement that w1ll be employed (i.e. teSus, papers) Assign-

ments}whlch the~1nstrucbor includes should be self explanatory,

since thiz witl eventually determine the amount of’ addwtlonal

vime and energy reguired by the faculty mehber. For instance,
" - .
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if the instructions are not weltl-outlined, the Student may
need to marxe contact with the ingtructor before compieting
the assigrements. This time could be more wisely expended

in facilitating the learning process.

Multi—Media Instructional Mateiizls

The use ofkmulti—media;instructional materisls in this
program places the student'in an active role in this learning
situation. "A delivery system without technologies cannot
offer instructioft that adults need, ygege'they can give it

L6

their attention, and at times when they are free to do s0."
Multi-media instruction eqoipment needs to be space and time
free, also. That is, the eoulpmept ”ust be portable and at
the student's dlsposal throughoub his course.

M/While this is one of the inore costly components of the
instfu ?\ al delivery system, it is an essential element.
"When the\\keas and intemst of the adult learner are put
flrst and \ketltutlonal 1nterests are subordinated, it be-
comes unmi stabab%/ clear that telocommunlcatlons technologies
have beccgre essentlal components for the delivery of instruc-
" sy

tion. sjch technologies give th

)]

stydeat the option of

L

46 ias1ley W. Walton, "New Paths for Adult Learning, "
Planning Yon-Traditional Programs, =4. K. Patricia Cross:
John R. Valley & Associates (San Francisco, 1974), p. 9?

o

Itid., p. 96.
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integréting the use of multi-media” equipment into his learn-
ing processes. However, the instructor should enédufage the
-student to also go beyond the multi—media ihstructional
materials he has designed specifically forﬁgourse, to include
pre-recorded tape rec;rdings-and other resource materials.'
"In order’to systematically exémine additional delivery
modes, two studies are currently under considerétion. The first
4of these utilizes audio cassettes. . .« . Anather system also
being considered is that of cable casting; that is,’the<use
of broadcasting systems via a cable ﬁelevision networ ."MB
For the ékternal degreg student, the use of audio-cassettes
and more portahle equipment is favored. The use of cable
télevision‘viewing limits the space and time-free enVironmentbb
the external degreé students need. The scheduled times of
oh—campus courses has prevented their enrollment in the in-
terral program, and to use scheduled televisionbbroadcasting '
would erect a$barrier which the external program initially
eliminéted.l However, the use of cable teleVisioﬁ‘may be .
effective in serving rural populationé: These individuals need
‘external degrée programs because of the comruting distance,
and the use of cable television may take the place of on-
.campus instruction. |

¥

A study conducted on the relationships between character-

LBJohn L. Yeagzer and Diane J. Davis, "The Developzment of
an Inatructional Da2livery System for External Studies in Higher
Education," (Pittsburgh, 1973, ED081318).
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istics of adult learners and their responses to learning via -
milti-media instructional programs indicates other factors
"to be considered in using multi-media! equipment:

In general, adult learners reacted guite
positively to the new mediated approaches 4o
providing college lesson mdaterials. There was,
however, enough variation in responses to sug- :
gest that key personal characterisiics were re-
lated to acceptance and achlevement. Level of
eucation, enjoyment of educational television, Ly
concept of sel as a student, thoughts about
future education, and past academic achievement
were all positively related to responses. The
data clearly suggests that variation in responses
are als& related to the nature of the subject
matter. 9

Thus, the use of multi-media equipment may not meet the
needs of everyone‘énrolling in an exterﬁél program. As such,
the multi-media equipment‘should'be used as supple&entary
course materials. The use of this equipmént, as the sfudy
indicated,.is not effective with all subject matter. These two
factors of adapting to personal learning stylestand:subject

- matter, with regard to the use of multi-media equipment and

resources, needs to be considered.

Course Completion and Apvproval .
Individual faculty members should not have full control
over the completion and approval of their course matertals.

Courses developed for the external degrse program should be

i .
L9Robert D. Brown, C. Edward Cavert, James Craig, and .
S2ra Jo Bnodrracs, "Adult Learner Characterisitics and their
Responsivenets to iiulti-iledia Instructional Programs Designed
. for an Opon University Systen,” (Nebraska, ED08H1538). '

-
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scrutinized,es thoroughly as new on—campus course offerings.

If such policies do not exist, a committee should be establish-
ed to evaluate external"degree program coursesg‘,Such a
committee should include faculiy, administrafors, erternél

degree program personnel, and students from the degree—granfing

institution. The conmlttee should not be limited to 1nter—

-

institutional personnel, slno=ob3ect;V1ty may be more accurately

~established through such a committee. _ | N

Fa01lltatlon~of the Learnlng Process

The entlre role of the "teacher" changes once a faoulty
member begins to work with external degree students. In an
e;ternal degree program, @he faculty member serves two functions:
assispance and assessment. The COurse needs to be developed
around %hese two 'ideas, and the role of ‘the facilitator of
the learnlng process beglns to take shape. ”Learning is not

only a functlon of wh ab a teacher does to or says to. or prov1des

for = learger. llore slgnlflcantly, learning has to do with
something which happens in the unigque world of_%he learner.
It flourishes in a situation in which teaching is seen as a
facilitating process that“assists people to expiore and dis-
cover the personal meaning of events for them."50',The course

must also permit’ the student to-be responsible for pursuing -

the objectives of that particular course. In determining if

’

5QGerald Jq Pinz, "Existential Teaching and Learpln
Education. . Volume 25 (Fall, 197L), p. 20.

Y
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Ex the studentfis ﬁnderstandiﬁg the materiai;'%he faculty member
\\ . has to build an additional component af continuols évalﬁation'
- into his course. "E&aluation can be part of the learning
'ﬂ.prodéssj providing both the'learnérAand the instructor with
information to assess progress to date and to guide additional
_sfudy.J Evaluation also can be a %echnique to summarize‘one's
‘level of achievement‘ét a point in tiﬁe w;thbut_refefence to ' "
- futﬁre study or instruction."sl‘ Student mptivaﬁioﬁ, through
¢ this éystem, shohld be maximiied, since there will not”be a
 delaj Tfar the $tudentvin knowihghbﬁtkis progfessinﬁ iﬁ the -
dourse.' This continuous evaluation also providéé for the
additiopAOf,student support services when the need for such
becomes apparent. For instance; if an.instéuctor>identifies'

a weakness in writing skills, a tutor can be employed to assist

fhe student. This relieves the frusiration experienced by
‘both the instructor and student relevant to the particular |
<prdﬁlem.’ | a
‘ The delivery system-that a faculty member chobses.to use
in developing his course will also affect the,success of
students who enroll. Courses which‘call for an active role
'playéd by the student will attract and maintain a high degree

of mo@évation among students. To develop this active partic—'

" ipation, an instructor may include.slides, cassette tapes,

51Ernest W. Kimmel, "Problems of Recognition," Exnlorations
in Non-Traditional Study, ed. Samuel B. Gould and K. Patricia
. - Cross (San Francisco,.1972), p. 67.
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ensure that the learning of any individual can be evaluated

without regard to his ographlcal'loqatlon or mobility. w52

Self-Pacing -

Aﬁother significant co pbnent;of the instructional de-
livery systeh is the selffpac ng of'the learning. :Thevop{imum‘
would bé to_aliow the student to take whatever time was
necessary to compléfé one coursz\& Howéver, this'may-m%gn”
that students wouid enroll in a cgurse one yeér, and not
complete it/until ﬁhe'folioWing year. The timé elgment involved
would tend to indicaté that the student's motivation to complete

" the course has:faded. "However;, circumstances beyond the con-

trol of anyone may dictate that the student cannot complete

ihe course within_sufficient time (i.e. illness, home respon-
31bllltles) |
] Sﬂnce most of our elementary and secondary educatlon has
not centered on developlnv 1ndependeﬂt learners, it is guite
ifficult for a stvdent to enteﬂ a settlng where he ig forced
to establish his own timetable for assignments, examinations,
énq ultimately* course completion. The faculty member develbp—
ing the course should take'this.into,considerﬁtion and provide

‘a framework within which the student can work,

52K3mmel, p. 8l
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The self-paced course, then, allows the content
to be learned at differing rates; this approach
is significantly wore efllclent for the student-
learner. Now, for possibly the first time in
his college career, he can study for and take
examinations on content material when he is
most. ready and not simply because the date for

an éxamination, determined by the 1nstrvctor, e

has arrived. When events occur (as they invar-
iably do in any student's 1ife) which nake
effective study impossible, the student may
choose to waig”Until mastery of the material
has occurred. T : .

This.compohent (self-pacing) of the external degree pro-

- gram is essential for student achievement. The student who

enters the program has a whole range of other factors influ-
encing his ability to concentrate on his course. The homebound |

adult or housewife whoia child becomes ill cannot devote the

necessary time toward a course, and the external degree program

dffers"tﬁe flexibility she needs in order to complete her
degree, without meeting with failure. Factors such as this

are an integral part of the prpgram, and many potentigl studenfs
would be lost if the flexibility of self-pacing were not a |
componeﬁt. The attitude of the instructor toward selfiﬁécing.
is important in terms of his own frustration with the student.
If the instructor feels thé student should have completed nore
of the course, or have received‘higher gradés, he may become
Irustrated working with the student. It is adv;ntageous for

the instructor and student to work together in developing a

tentative timetable for‘course assignments and completion. Thi%

534

An Educational Alternative," ERIC/Higher Education Reszearch
Report Mo 5 (Weshington, D.C., 1974), p. 11.

obert S. Ruunln, "The Personalized System of Ingtrucblon:

J
3
i
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1 - contract can,be're—negofiated at a later date, should circum-
stances dictate the need for this.

It may be difficuit for the instructor to determine if
the student's reasons for-lack of assignment completion are
legitimate, or merely convenient rationale. Since;person—to—
‘persan contact is not nécessary in the external degfee program,
it is much.easier to avoid the confrontétion of instrﬁctor and
studént»releVant to the combletion>of'course assignments. The
role of the instrﬁctor in this situation is important. "The
facilitaéing‘elements which the teacher tries to foéter lead
to free and open communication; controntatiqn, acééptance, re-

spect, freedom from threat, the rigﬁt,to maké mistakes, self-
releVation,VCOOPeration, and personal involvement, shared

n S

evaluation, and responsibility. Pine’'s view may represent

an ideal picture of the relationship between student and the

facilitator of learning, which may nothoccur even in the external

degree program. ‘
Students often feel threatened by instructors, and when

, | the instructof feels he may‘appeaf threatening to -the student,

a brogram counselor should enter the situation. It may be easier. 

ior the student to ?elate his experiences to a counselor than

his instructor, especial%y since traditional education has not N

allowéd for the instructér to maintain a counseling role.

-

When difficulties exist that indicate the need for a pause in

5Ll’Pine, p. 23.




‘instruction during this pause, a liberal attitude;needs to

'natives to his evaluation of the student®s achievement. The

50

the completion of course or decree requirements, the counselor
can arrange for alternatrve arrangements with the 1nstructor.,

Since the sthdent is not in dancer of missing any valuable

be taken in allow}ng the student to continue work on the course
at a later date (determined by the circumstances -involved).

Here, the counselor Plajs*the role of st 'dent advocate:\\gﬁf;ﬁ"
the classroom, the other students offer suppert for'classﬁates,
However, the external degree program does not thcorporate %he\need:
for ' The clagssroom; ahd,the role of peers in that setting %eeds \\\

to be assumed by someone in the student support service area

of the external'degree program.

Evaluation of Student Leavning : ' =
While the instructor has had to develop new ways of '
delivery of his instructional materials, he must also seek -alter-

\

persoh—to—person contéc% the instruchr traditionelly felt was
\

necesearykis no longer relevant. The evaluation of the student

needs to take‘hew forms, and mere options need %0 be awvailable

t0 the student. Supplenmentary iﬁstrucfional @aterials need to

be developed to further explain difficult subject areas'toxa

studert. For instance, the student who is experiencing some

difficulty in understanding a principle of accountlno: may

receive additional-assignments relevant £o this one principle

to promote better ulder tanding of the course material. He
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can proceed through originally aésigned materials. This

personalizes the system for the student, and increases his

¢ N ability to obtain a higher grade in the course. “The idéally
success(ul personalized course would have all Students‘earn—
ing and'receiving A's, simply because they have all learned

.. , the course material expected of them, and have proved their

learning by their test performance."55

Student Withdrawl and Failure

Facultyand student support service ﬁersonnei in tﬁé‘ex;
ternal degreetprogram shduld also anticipate a rélatively
high proportion of course withdrawls. Once a student %as
begun to work in his course, he will know whether he has the

motivation to complete the work indepéndently. If the student

does not take any action toward resolving this, he may become
very frustrated and terminate his work on course assignments.
It is difficult for .4tudent to admit that he does not have

the motivation and stamina to complete a course——-e?pecially

in light of his previoué educational experiénces. When this
occurs, he may not respond to telephone calls and letters
concerning his course. This is an important area through -

which the studert support services can be of value.

Course and Instructor Evaluation

The impact that the instructor in the externél<degree

program has on the student may differ completely from that

[k hd . R
“Ruskin, p. 15. o ~
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impact ﬁith on-campus students. Programs may find that faculty
wnho do not receivpexméllent evaluations from their.on-campus
students will apprea¥ highly succcesful in fhe external degree'
program.' Also, faculty who appear to be popﬁlar on campus,

may tend to rate lowef.in,the evaluation by external students
‘'’his may be reléted to several factors. Fifsty the instructor
.may not be able to articulate/hf§~ideaé and materials in the
classroom through lectures. However, he is able to relate to
theiexternal“degfee students on a different level, where he
feels more comfortable. Faculty who are favored on campus may
not be abie to relate to the external degree student, not be-

cause of the ‘lack of face-to-face interaction, but because

they deyélop other on-campus commitments, as a result of being
favored. Therefore; he may not have sufficient time to work
with the external student. Continual course and instructor
evaluation is necessary to determine which faculty are éffecfive
in the éxternal degree progrém, and those who are not suited
Tor the'program. Screehinng:neéessary, not only for students,
but for faculty as well. This is the only way of maintaining‘l
.high'stuﬁent quality standardé within the program. While the
objectivity of faculty evaluations may be questioned by some,
dhé study indicated'that ”fo,the extent to which they are al-
ready in use in colleges =znd universitities———they appear
gemerally to have a sufficient impact to warrent their coh—

“tinued use as one method of improving college teaqhing.“56

56John A. Centra, "Do Student Ratin- 7Improve Instrucors?"
Chaoonge llasazine (Volume 5, Number 3, (AD%Ll 1973).

Q. " 55
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{ *The use of continual evaluation of all aspecté,of the
program is especially imporﬁant when assessing new ﬁfograms.

'_Specificaily, the sﬁudent feedback that is receive through
course'evaluations may not 6nly lead to course improve:ents,
burt programmatic improvements as well. Néw programs.may be
more proned tb accépt improvement suggestions, since mefhods
employédvin new proérams may not have been previously used.
The use of innovations in new programs appears’to be higher
at initial inception, and this may be related to tﬁé fuﬁds used
to begin and develop the'proéfam./iWhén external.funds‘are
institutéd (such as grants), program personnel will want to
\\\\\\ take advantage of‘éil the money budgeted to developing inno-

. vative processes.

BN THE ROLE OF STUDENT SUPPORT SERVICES

In addition to the necessity for high quality with
instfpctional matérials, it is equally important to maintain
an entire range of student support services for the extérnal
student. 'Such services need to be equal to or greater than
those offered to internal.&egree‘students. The success of
the program may be contingent on the development and use of'
these services. Indiviaaglized_attention, not only_thrbugh;
instruction, but also thrbﬁgh the external degree program

\ ffice; and, services it provides will assure fhe student that

he is receiving the quality ecducation that he needs and deserves.
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{ - Student Selection and Regzistration

- 1
The difficulty related to the selection of studsnts is

-~ minimized, if the goals and objectives of thé external degree
'progfam are explicit. The pfogramvmust identify that popula-
tioﬁ.;%MWishes to serve, and enroll students bésed on this
criteria. It is essential that this criteria also te tié@
in with the admission policy, which is adoptéd for the progran.
The selection of highly motivated individuals is also a fund-
amental requisite for course completion. |
Three questions, relevant to the above, needbto be

addresééd when seleéting students for the external program:

1. Is this student within the deéighated populations

>

we wish to serve with this program? (i.e. handicapped,

homebound)

2. Has this student met the admission policy criteria
forkenrbllmgnt? (i.e. high school graduate, GED
certifiggte) ‘

3. TIs this a highly motivated individual who will be
able tp work independently through hisfdegree program?
(i.e. Wi}l seek studént suéport services when in
need of éuéh, will contact the instructor when ex-

periencingkd@fficulty with his work).

Of these three questionsg, the third is_the_most abstract

and difficult with which to work. "The effort to iritiagte

\ . . .
and carry through a degree pi?n requires wlill, stamira, and a
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{ degree of ability far greater than that needed to indicate
the desire to do so."57 It is difficult to determine if the
student has the stamina to do this, in addition to the desire

to obtaln the degree externally.

4

Student Motivation

There are a few areas to be considered when determining

student motivation. Initially, the external degree program

should be publicigzed in the news media, so the general publlC
is aware of the service. Beyond this, it is of necessity to
determlne how far the program W1shes to reach out to these

people in ferlng addltlonal 1nformatlon. This should ‘be

‘ 1ncorporated\mH\the initial planning stages, in the discussion

of goals and obJectlves. ' ”ﬂ} B - i

I3
-

Within the degree program s service area, information

should be disseminated.. Brochures can be dlStﬂh&hﬂ through

bulk mail with a section that can be reburned %;f “the indi--..

V1w4a; wishes to receive additional information. Once this | (QKQ
request 1is received, a catalog or other pertinent imform—-, \\\;
aticn cam be sent. The additiomal information © should include

) ‘ what procedures the individual must foliow for registration. _ ai

This is the extent to which the program should extend itseif.
If the inéividual does not follow the process for registretion
on his own, he would probably not be highly motivated enough

to complete a course or degree program e: ternally. The

o 57Houley The External Degree, p. 150.
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- individual will make the proper contacts for registration, once

56

external degree program should not actively initiate the’

contact with thege people for regisﬁration, The self-initiating

héiis\aware of the éervice. In this way, he shows his moti-
vation toward coursé and degree completion.

In support of this contention, K. Patricia Cross and J.
Quentin Jones indicate:

Two major elements that contribute to an individ-
ual's knowledge about educational opportunity are
~his own motivation and the actual awailability of
educational opportunities in his community. These
factors are by no mearns independent. The actual
availability of educational facilities in the
community increases awareness and heightens inter-
est. . . . The relationship between availabiiity
and motivation also works the other way around.
The influx of well-educated people into a commun-
ity is quite likely to increase the educational
offers av%%lable by increasing the demand for such
~ services. o

If the external degree program cén indicate that is has
provided the knowledge of the program to thé community, then
the rest is up.to the~individuals who will seek the externai
prpgram. It would be a disservice fo the individual involved
to enroll low métiVated individuals in an external degree pro-
gram, who will only meet with frustration and- failure, Jecause
of their lack.bf self-motivation.

"In congidering motivation, the nature of a parﬁicqlar

—

cxternal degree progran helps to define the reasons why its

58
53

Cross and Jones, Buplorations in Non-Traditionzl Study,

+
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students attend. It has been established that the :otives ‘
S \
wihich lead adults t6 learn cannot be inferred from =he content

they study.”59 -

Reasons for Enrollment

o

The question arises as to whether the motives tf external

degree students are the same or fifferent from thosz of internal

"degree students. While younger people may be pressured into
. entering higher education by parénts and peers, their desire
for entering a profession, and the personal achievement they

which to obtain ate also influential factors. Cross and Jones

cite change in factors relevant to reasons for seeking higher
education:

Likewise, the reasons for continued learning vary
from group to group. Job-centered reasons are ori-
mary among younger peop..e, whereas the goals o old-;
er adults are much less pragmatic and utilitarian.

In 1961, when the study wzs conducted, men wers more
likely than women to express vocational motivations;
today, however, education for job advancement =y :
play an increasingly important role in*the educational
motivations of women. Socioeconomic status is zlso

2 : an' important variable in educational motivation. Ilen
and women from lower socioeconomic levels are ruth

, more likely: to take courses to prepare for new jobs

! than to advance in present one, whereas, the ozposije

' ' - 1is true foahthose from higher socioeconomic levels.

The reason of enrollment involving professionz> achieve-
ment may even be more prominant within the past few years..

The high rate of tnemployment has forced people to =urn to

59
6

Houle, The External Deszree, p. 150.
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néw types of professions, and to carefully consider the out-
loolk for thc_job marxet within their area of interest. This
includes the projection of job availability at‘leést fwo to
four years in the future. The Occupational Outlook Handbook
is an excellent reference for studeﬂts who have not defined
their career objectives, and are concerned about the future

job ma.rket.61

This resource can be used in conjunction with
the career development center and vocational counseling services,
which are to be incorporated within the external degree program

»

system.

The type of motivation that a student has for seeking an
external degree will also be related to his success within
the program. If the individual is'only concerned with finding
a well-paying position, his motivation toward‘degree‘COmpletim}
may decrease once he has obtained employment—even if tﬁg\ /
employment is not within the area for which he initially ihdicated'
an interest. Those individuals seeking to échieve a personal
goal as their sole motivation, or in congruence with a profess-
ional goal will become increasihgly ooncerned with reaching that
goalQﬁ-regardless of ofher external factors.

There does not appear to be a consensus in the literature
relevant to the effect of age on motivation. While it may be
assumedifrom previous passages that oldér'§¥ﬁaéﬁf§ﬂgéy have

' , ' - |
610 .

“7.8. Dopartment of Labor, Ocetipational OutlooX Handbpok,

Bulletin 1785, (Washington, 1974-75 ed.)
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different reasons for enrollment in external de“r:z programs

which raises their motivation level, there is no cc::rete'evidence%
that success in an ecternal degree program:is relatzd to age.
Ernest L. Boyer has 1nd;cated that "... . some fear that more
flexible programs for older pedple willlsoﬁéhow redice quality,
but I am convinced quite the opposite is true. 0lder students
are highly motivated. They.are often more diligent and more
sure .of where they want to g0. w62 While this contention may be
valld in some 1nstances, it is not relevant as a swseplng
‘generallzatlon, and, the author does not appear to te using

it in this vein. Students need to be assessed individually.

., The entire area of student?motivation in exterral aegree.
programs needs to be investigated extensively. VThe quality of
students accepted into the external degree pfogram will De
related to their degree of motivation and self-initiatibh. The
program will be jﬁdged, both wifhin the degree-granzing S
institution and outside of the institution, on the =zb%ility of
students to complete the course requirements. Yet, a<;ighly
reliable measurs of student motivation prior to enrzllment does
not exist. Tﬁis motivétion is more easily noted oncs the
student has enrolled, in terms of the quality énd‘quantity'of
work completed, but a method for predetermination-of this '

L

should be established. This would prevent frustratisn among

7

)zErnest L. Boyer, "Breaking Up the Youth Ghetio,"
Tifalone Learners-A Hew Clientele Fopr Higher Educaiin ed.
Dyckman W. Vermilye, ( San Francisco, 1974), p. 10.
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students, instructors, and support service personnel in the

external degree program.

Maintaining’ A High Quality of Students

N,

Especially_tﬁrough the first few years of the .operation
of %he external degreg/program;‘it.is sigﬁificaﬁt to maintain
a  high quality of stu&ents with regard to\selection and
gontinuation for the program. The scrutimy\the program receivesﬂ
initially will eventuaglly aéprease, as 1t becﬁmes more widely-
accepted; bﬁt, dufing this initial phase, it iélnecessary to
screen students'carefull% Those: skeptics, who Qould not
support tﬁe plan for ‘the external degree program%.will constant—i‘:

ly have their attention focused on any area of’wéakneés within

~the program structure. Since student motivation and selection

are highly subjective areas, they should receive a high
priority within the program. This is one of the mog signif-
icant reasons for employing the person responsible for student

selection early in the planning process. His input and exper-

3

ience relevant to non-traditional students will be invaluablé
to the program. Through total integration of this individual
in the planhing énd developmental phases, the program will be u

able to maintain a high degree of quality and consistency.

63




Intellectual,Abilitv Determinagtion

"The results of research show that individuals in sxternal

.degree programs are often equal or superior in intsllectual
S P

53

capacity to individuals in internal degree programs."” How

is this determined prior to enrollment? Unless stariardized
testing is used, this:is another sliﬁpery area. Lns'student

can be'subjedted to a béttery of tests“designed to indicate a
level of intellectual capacity; however, should this be‘fhé

sole mearsuremerit in determining the acceptance of The étudent A
within the ;xtefnal degree program? While such measurements

may beiof assisstance in assessing some aspects»of,an individ-
ual’s ability, his self-motivation may far exceed ths projecﬁions‘

e

~ of these tests.

t

Avoiding Depersonalization

Some danges of depersonalization extists with ex-
ternal degree programs, particularly if students
.are removed geographically from access to mentcrs
and counselors. At the present time, virtually
all directors of new programs are carefully hari-
picking their students, offering them elaborate
counseling and guidance, providing introductoxry
services to help them achieve or regain learnirzg
skills and reestablish confidence in their edu-
cational abilities, .and setting up banks of da<z
concerning backgrounds and accomplishments. L

The use of standardized testing will develop ari/or
increase the sense of depersonalization. The one-ic-one

‘relationship the student receives-throughout the'pr:gram is

A}

63Houle, The External Degree, p. 155.
6

!
Ipid., p. 162.
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important to his continue motivation and success. To deper-

sonalize the syétem would be to forfeit the necessary component"

of gquality

The continuation of "handpicking" of students and the
provision of student support services are keys to program
success. While this area is of a subjectiﬁe nature, thig is
only way to adequafsly serve the studenté. If the procéss is
deﬁersonaiized, the tendency to view the program as a "degree
mill" may preVail. The quality oflstudaﬁts enrolled mq?t be
a priority over the ' guantity of Stddents enrolled. It is
quite easy for a new externalAdegree program to try to intefest
as many people aé,possible} but, as indicéted earlier, bound-. .
aries need to be established.: Meeting the potential stUdén%s
half-way 1is importént. ?ou can sbread the information regérd—

ing the prograwm, but you cannot motivate the students——this

- must come frbm within the individual.

THE PROVISION OF ADEQUATE STUDENT SUPPORT SERVICES
Studéents who enroll in an external degree program should

be able to use the ,same or egual s%rvices offered to on-campus

students. '0Of great importance here is the use of personal

and aggﬁemic counszeling services. "The broader experience of

adults,\$heir motivation for learning, and their freedom from
\~ ) 3 3 . L3 '

compulsory schooling not only distingulsh them from younger

students but, togather with the distinstive educational prob-

leamz of adults, ray call for specialized guidance and counsel-

6O
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i1g."65 Among the reasons that individuals choose an external
degree programs is the responsibilities of a home and family,
which necessitates cgnstant care. With these responsibilities .
co&es tﬁe day—to—day'difficulties tﬁgt may arise unexpectedly,
and hinderlan individual's progress within the external degree
proéram. At this time, the exFernal degree course acts as an

additional diffioulty to which the student must react. The

entire range of student support services is built on the premise~

of gerving the student's best interest. Tnese services can
g

work to alleviate this additional dlfflculty

Counseling

~ It is important for the counselor to step in at this point
and offer assiétance. This individual may also be the séme.
pefson responsibile for student selection. This limits the

number of people with whom the student must share his personal
1life. 1In this way, confidentiality can be malntalned, and the

student can develop a consistent relationship with one program
_ D 3 prog

"staff member.

Personal concerns may necessity a pause in course complet-
ion reguirements, or the need for additional support services
before the —udent can continue. The counselor should be able

to offer tutoring services to the student who is experiencing

rd

(e} - . . .

5Jannt Ruyle and Lucy A. Geiselnman, "Non~-Traditional
Opportunities and Program,” Planning Non-Traditional Bro.rons,
od. K. Patricia Crogsg and John R. Valley, (3ar Froaciszco, 127W)
. _
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academic difficulties, and conolstent counsellnc serices
for persomal concerns. This need ior continued sap?ort is
exemplified as follows:

Although the term' "counseling" has been used tc

describe .the process for maalmlzlng the fit be-

tween students and educational opportunities,

counselors and guidance personnel have typically

concentrated on 1nform"n students of available

opportunltles, they have rarely played an activs

role in adjusting the environment to the needs of

the students. Because the duality of the process

is vital, we shall emphasize the point by using

the concepts of "communication" and "flcw of in-

formation” rather tg%n'the more traditional con-

cept of counseling. .

However the service is described, it is still a component
which needs a high priority. This service may be provided by
a variety: of individuals involved in the program. W%nile such
responsibilities may ultimately be required of the appointed
counselor, the faéulty member may also play a signiZicant
counseling role.67 '

Don F. Vickers has delineated three modeli which describe
the role of the sxternal degree counselor: 1) The <%utor or
mentor relationship; 2) The full-time academic counszlor; .
and 3) The peer‘counselor.68 A combination of all three of
these models would be ideal. However, this may not =lways be
feasible. The incorporation of existing institutional
cervices 1is important at this level, in order to mazi~ize the

use of existing services.

66Cross and Jones, p. 33

'67Ruyle and Ceigelman, p. 83.

68Don ', Viclkers, "The Iearning Consultant: 4 Zzsponse
To the External Desree Learner," Journal of Highe c
XLIV, Number 6, (June 1973), pp. LLO-1.

67
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Assessing Learning Styles

The counselor, or person responsible for student sel%ction
and registration-may also take on another role,{within the
external degree program.uNNow as counselors aésumé more and
more of the role of consultant to classroom teachers, it be- “
comes‘the'resPonsibility of tﬁe‘counselor to know hOW'learning‘
styles can be assessed, and what adjustments in classroom .
management and instruction will be:necessary to optimize the
student's. learning performance andyconsequently his seif-
concept."69 Siﬁce each instructor will develop a course with
a completely unique appfoach, it .is iﬁportant for the counselor
to understand each instructional material package. In this
way, the counselor can adapt the program ﬁo the particular
learning needs andlétyle of the student. 'Fof examﬁle, a

student who appears to.need or desire some form of traditional

lect-ire material, may be placed in a wurse where the instructor

has developed a series of taped lectures for student use. The
student's ability to succeed in this progran may be closely

tied to his needs and expectaions. The counselor, as the

student advocate, should woris toward fulfilling these.

Acadernic Tutoring

Students slould receive academic tutoring from individuals

6 l . t
9Len Sperry, "Counselers and Learning Styles: Personnel

and Guidence Journal, Vol. 5:i, No. 7, (liarch 1973), p. 478.

'
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inter-institutional services must be Flexible erouiX =0 allow

ERIC

y

o
i

El

who tutor on-campus students, at a place and tircs dzzlznated
by the external degrse program student In this ssrzz, The

this deviation from the norm.

Care should be used in matching students with titors, to
increase the probability of the learning experiencs Ising mean-
ingful. When possibie, academic areas, age, and séé'shodiﬁf"'
be factors in matching students and tutors. f"Nothing would
be more salutary, I think, then to develop the kind :Z learning
society in which the able academician- but boor mecha=zic ex-
changes tutoring'services with the slow reader but gzad mechanic.

-

Each would be teacning in his area of excellence and Legarning

in his area of proposed competence."7O

The need for non-traditional places for tutorinz will al-

so be needed. That is, the tutor may go to the studznt's home,

-

»

or meet him in the public library close to the studs~:'s home.

Thus, the individuals involved in tutoring need %o t:z zs

flexible as the service itself.

Communitv-Based Learning Centers <

Resources need to be available to all externzl Izgree
students, regardless of their geographic location. Ihs

_—ham e oo

gtudent- need to become aware of the extent to which —hase

seryices can assist them, 'and how to use them eflIsci-rzly,

Or - : . Moy d : :
7 K. Patricia Cross, "New Forms for New Func=iz--7"
’

Lifelone Learners——A New Cleintele For Higher Ed.z=lon,
ed. Dyckman W. Vermilye, (San Francisco, 1974),

-~ ~ s
J - »
R
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For the locgl service area, a pamphlet can be devzlct=d o
indicate to the student the community-based learminz canters
which cooperate with tho external degree program. Iicn-trad-
itional prograng, and especially external degree rTrczrams need
to expand in this area. The potential for the s=udsnt in broad-

. . I, ~
ening his knowledge through these centers may alsc Ircrease

'.o

nis activity and/or support relative to other cozzunizy

projects.

"Evaluation of Learning Locations

When the Commission on Non-Traditional Study evaluated

the use of alteknative ZLocations 10 learning, their Zindings

indicated the following:

/
PRINCIPATL LOCAT;ON OF LEARNING

IN NON-TRADITIONAL PROGRAMS*

/ e

Location / Percent
ilain Campus o/ 35

. . i I,
Regional learning or externsion center 13
In the field ' 13 3
Business or incdustrial s%te ' 7
Community center, agency, or library 6
Home ’ 5
Other Location 10
iiultiple locationgs 11

t

#* 7100mmission on Non-Traditional Study, Diverci=-- 37 Design,

(Zan Franicisco, 1974k), p. 69,
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The facility used most often, according to thi=z =zblie,

- ——

is still the main campus. The centers with the =

9]

— Totential

for sérving the greatest number of students are uszZ The least.

e

The public library is an invaluable resource in cur zomnunities.

"It exists in great numbers, possesses the materiais oI know-
ledze, has a public service staff, and is a referra’ zoint

v 2

to other resources within the educational networz.":

Coordination: The coordination of the external degrée pro-
gram system with these centers should be included irx the
developmental phases of %he program. When entéred at this
level, instructors can receiwe in-service programs rslative
to the use of these centers; and, they can in turn sznourzge
their students to use these facilities. Through tThisz coordin-=
ation, instructors can develop a plan witﬁlthe gtudent for.
taking his examination, completing course work, =zxnd siudying
at these centers, where the essential resource tools
readily available. A person designated as coordirat:zr of the
external degree program at . the learning centers zz- then
koep file with all of the sfudent' 8 examinations., nhen
the sthdent is ready to take an examination, he zan [ust go
1o the center at his convenience, and have it proctorad. When
the student is homebound, exemination can be adriziz=zrsd there

at his convenience, by program personnel.

2 . . . _ .
7 GomM gsion on Hon-Traditional uLUdJ, Divezrzi=- =~ Degign,
(San Francisco, 1974), p. 69.
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For the housewife, the off-campus l rning cenzsr can

be a life saver. While her child is aWtending ¥indsrzartien -

g during the morning, she éan.walk to
: tudy her course material in a re€ éshing and st;:ul_tiwg i
atmosphere.b If space permits, iﬁ?is advantageous ic 2stablish

an area Or room in the learnlng center specﬁica”v iesi gnated
for the external degree program students. 1In this wzy, students
can meet each other, share/tommon experiences, and tossibly

assist each other with undérstanding their courszss. To further
assist with the develoPment of these relationships; "ghi—courses,'

informal coffee hours, igglgigg% ypes of gatnerln;s can be

scheduled at the learning centers. A brlef reading or writing

skills clinic may be offered one day, with continuous sessions
morning, noon, and night. This would provide intsrzdion among

students who do not attend on-campus classes becausz of a time

4 conflict, .
‘ Proctoring N
Proctoring o examinations, should be the responsibility

i .

! of arrangements made through the»student supporb systen. The
: faculty's role of asgsistance and assessment does no= include
proctoring of examinations. However, if the faculty member

i wants to increase his personal contact with the =iuiznt in

this way, he should be encouraged to do so.

.’\}

T
v

Libtraries of?er a good environment for adninizTarin

R

exaninations Service hours usually begin in trz mioning and

ontinus througheout the day and into the evening. Iris means

o ) '

Aruitoxt provided by Eic:
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.
the s ndent does ot have to establish an examinazi:z- =iime,

since library personnel will b2 able to administer —r: zzam-
ination at any time. |

The instructor should ultimately de&gfgine if =r.z proctor
is qualified and reliable. For students who.cannot =zxs
advantage o7 learning center services because of cozmutin
distance, securigg of a qualified proctor should be =heir
responsibility. ILibraries should be suggested to ths student
as a good place to seek proctoring services. These ssrvice

centers, regardless of prior arrangements with the external

degree prdgram, are usually glad to assist students 2 this

mannexr.

Financial Aid

Adaptation: In terms of adaptation of the exisz=in

Lo S

oy

institution to the external degree progfam, financisz” aid
may initially be a weak area. The financial ald sys=z:m has
traditionally been designed with the full-time studers in
mind. Since some financial assistance is offered trrcuzh

faderal and state fun u,'"the oroblem involves not onllr a2

~ocon

(} 1

ideration of tbe ugse of insgtitutional money,

entire student financial aid system on.the local, s

¢

“2deral levels. UWhile this may be the ideal approach, a more
roodily acces¢1bln alternative is that of commit T =%n2

nutitotional funds for external degree instituiiors.
)

grtructorineg: Under a restructuring of ths zizlrs

e e = T

Finencial aid syotem, "a ctudsnt would get no morz x no less

73
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in the way of grants and loans because he chosé onc ingtead

of the other mode of study."73, However, nced may alzo be
calculated in terms of more subjective areas~——ag cogts
incurred with on-campus class attendance. In oréer for ex-
ternal degree students to receive equal consideration of
similar subjective areas (i.e. the traveling to ahd from exam-~
inationsyllearning center use). A thorough integration of
this supﬁort‘service into the planning and development of the
~;21ernal degrée program, may promote a better understanding of
the programmatic components. This would then provide a frame-

work for the integration of financial aid for the external

student cn an equal basis.

- Alternatives: The introduction of increased financial

supporf for part-time students (specifically the external
stﬁdent), should be ihtegrated into the institution at other
levels as well. The»Alumni group, who may already generatie-
financial support for on-campus students, may find this idea
particularly appeéling. As such, they may rersonally generate
fiﬁancial support, and make the same suggestion to other alumni.
These individuals may also be able to develop‘inﬁoyﬁtive iéeas

for their ability to offer further assistance in this area.

Deferred Payment: Theire may Ye a greater .potential student
|
b, ! .
interest in external degrez programs if other paymenti of course
options were available. This could include deferred payment,

so the ctudent could pay for his course alter he hay already

o) v
KBBowcn, Journzl of Hisher Education, p. Lgo,

r
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completed some part of the course. ‘Since it is imoorTant

to corve the external student when he is most hiznl-- ~ativated

<

such arrangements need to be available for the studssot whowe
desire to enroll in the program would meet an immediz-s need. .
Credit Card Charges: For students who need to z=zy for

'~

He—mT--

to be made with the 1nst1tutlon s controller for =a zriiicy -
regarding this. A more desirable option may be to ccordinate

a prncedure with major credit card companies, so stuiznts could
charge their courses to their credit accounts througn these
companies. Through this option; the institution wilZ receive
their reimbursement from the company directly, and iz respon-
sibility for collection of this money will lie with =he credit

card company.

The accreditation of the external degree progrz- becomes
increasingly more important when a student transZers To another
institution. The continuity of the external degrss trogram,

with the existing internal program, assures the szTucsnt that

from external to internal programs at different inszi=ulions .
will be iacilitated easily. "The fact that virtuali:; 211
institutuons of higher learning came to use the san= generél
scademic accounting systems and degree criterla mean- That
one could acecurmlate credit by study at several dificraent

75 ~
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campuses. .« . This flexibility must be maintained with

the external desree program as well., To facilitate this,
transcripts for internal and external students woulad rémain
identical. If tﬁe student as been involved with both internal
and external programns at the same institution; oniy one trans-
cript should be maintained. If the external progkam has been
established on the premise that‘the guality of instruction is
equal intérnally and externally, the application of this premise
should indicate ths need for bnly one transcripf anq records
system.

To ease the acceptance of this external program among

local colleges and universities; the program personnel need

to discuss the external program with admissions offices and
interested personnel at theée transfer institutions. Oné
part%culgr area of concern amoﬁg these institulions (espec~
ially\in private institutions) is the quality of the studenf
in the external degres program. They would l%ke to know if
these exte§fnal students are as well*qualified for transfer .
as internal students pay be. Through a thorough program

i _ description, the necessity of self-motivation among external
students will be noted. These individuals may tend'to‘be
more gqualified than the internal students, because of the
hisher degree of motivation and self-initiative necessary

for achievement in the external program.

L /

Iy
?'Houle, The External Dogsree;, p. 5.
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3gibllity &f Instructional Materials

N>

‘For the student who 1s homebound, or does not live within
commuting distance of the 1nst1tutlon or external degree program
office, instructional materlals should be made available through
the mail. A nominal fee cen be assessed for this service to

support the cost of malllnﬁ. This service should include the

mailing of books, paper and pen supplles, library resource

materials, multi-media equipment, and laboratory kits. Students

may pay in advance or be billed for the cost of instructional
materials which they will keep. However, the multi-media,

, \ :
library resources, and laboratory materials should be loaned

out for the durétlon of the course, at no expense to the

‘student.

Special arrangements for extended library résqufce matefial
loaﬂi may need to be made, primarily because of the time in-
volved in, shipping of these materials. Since each student’s
pace is different in the external program, provisions need to
be established fér the return of materials withinvpfé—established
boundaries.’ This may be accomplished by one of three means

1. Comtract The student would ha required to establish

a contract with the library for a date by Wwhich the
materials mUSb be returned. " This pre—deterhined aate
must be agreeable to hoth the library,éndAstudentf

2. Re-Call: By placing the materials on a re-call list

after the expiration of the loan period. Once the

expiration date occurs, and another request for the

77 .
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rnzterial has been received, the student would be
given notification to return the materials within
a grace period without charge.

3. Extended Loan Periods: A special policy regarding the

1)_extended and.continued use ofAresource‘materials could
be implemented. This would allow external degree.students?
to have as many resource'materials out on loan for as

long as necessary.

The. external degree.student should‘n&'be assessed additioﬂ—

al costs for use of learning center materisl which will be

-

i

regturned, since he would have to use similar equipment to

satisfy course requirements on campusl\ While a despoit may need td

be instituted for check out of multi%méqia equipment, such a step

\
\

should come only after the voluntary return ofAequipment has

failed.

3
\

Collegiate(Identitv

Since the external degree student may nevaf see the college
which grahts them their degrée, the identification with the
institution remains minimal. "Recognizing that students consider
contact with’tutors and other students as important is not
the same as understanding why. Possibly, the reason was not
that interaction resulted in more léarning (although it may
have), but that it created an atmosphere or attitude conduci?é

to learning;”75 To increase the potential for this interaction

75Rodney T. Hartnett, "adult Learnems and New Paculty Rolés,"
Findings, Vol. 1, No. 3 (1974), p. 2 .
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to occur, the 'incorporation of a logo identifying the program
) =) p ©

cor be promoted with program gtudents. This can be facilitated

by enclosing a window sticker or key chain Dbearing the logo

with the student's books and supplies received through the

mail or in person. If such a project is successful on a small

'scale, larger items can be offered with the insignia.

PROGRAM EVALUATION

As with courses in the exfernal degree program, the entire
range of program serves needs continusl evaluation. The
student input from this evaluation will lead the program in
many new aﬁd differing directiohs, to meet the needs of students
not previously considered. When and where possible, students
should be able to volunteer (or be selected) to participate oh
an evaluation team for the program. Such a team would include
students, instructors, administrators, and learning center
coordinators.

Cyril 0. Houle has classified two tests the program
needs to apply: "One is an estiméfe of the product of the
aystem: Does the person certified for the degree actually hsyve
the ¥nowledsze, skill, and sensitiveness which. possessior
of the degree implies? Another test. . .rests on what

sconomists call a 'value-added’ concept. How effectively in

Cterms of its stated aims has a degres program influenced the

. . 6 ' . ‘s
gtudents whom 1t accepted?"7 One of the areas of concern with

ry /7 .
O.. - -
/ Houle, Thze External Dosese, pp. 77-8. !
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this is that is is‘an "after the fact" fype of ewvaluz-ion.
If the program answ2rs'no" to these questions, whers 202s
that leave the student? This evaluation format is, rowever,
significant in evaluation overa long period of tims <o assess
the program's validity.

An abstract consideration of evaluation is raserzed by
Marien: "A further modific;tion that may increasinzliy be
justified by the learning society of the future would be an

assessment of institutions and programs by their coniribution
; :

to an individual’'s tapacity-to-learh~=—=an outcome thzt may be
valued even more thén contributions to an individual's know-
ledge and skills."77 A détermination of this "capacity to
learn” would require extensive research and planning bsfore

initiation of this evaluation technigue.

Criteria for Evaluation

John A. Valentine has established four criteria which are
significant to the evaluation of the external degres program:

The first is the extent to which the program rezches
out to serve people now lacking access to the xind )
of education they need and seek. The second is IZlex-
Cibility, an important aspect of which is the opzortunity
for individualized learning that draws on a wids
variety of relevant resources. The third is
guality—quality of counseling, quality of intric-
tional materials and experience, and quality o:",,3
assessment. The fourth is financial soundness.’

77

ilarien, p. 26.

7Syalentine, Liberal Bducation,.p. 209.
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This presentation has drawn on the assessment of all of

these criteria. DNot only are the instructional resources and

facilitators of learning important to the quality of the program;
but, "it is predictabla that many of the users of extérnal
degree program’will require a breadth of counseling and advise-
ment not ordinerily available through more’traditional ednca—
tional counseling centers.”79 The financial soundness 'of the

program will assure contintuation and credibility of the

\

grams have on traditiona, higher education? The import of
reaching out to serve the needs of all community res1dents is-
evidenced by the success of community colleges, which have
adopted the offering of non-credit courses which have open

admissions policies. Private institutions, in feeling the

economic problems of this decade, have begun to open their

g ey

doors to a wider population thxough more flexible scheduling

] and course audits by the public. While increased enrollments
{

i

mey not bes the sole motivation for these new options, the

“

effect this w1ll have on the institutions is important to all

of higher' eduoation S philosophy, goals, and obgectives.

79Vickers, n. 439.
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“complete review of the literature wguiﬁ'probaﬁLy not provide
: = s ;

CONHCILIJSION

With the rise in interest in the development of external
degree programs, interested individuals need to seex the

assistance of programs which have already beenl’in existence,

In thiéiwéy, hew programs will be able to apply the zxperiences

~

of other programs to their own surroundings. The result will

be more widespread initial support, and an emphasis on effective

planning, and de-emphasis on problem solvihg.

Resource material that has been generated in relation to

the external degree has been much too general. An a./idle in
- . ;
a periodical on developing external degree programs cannot offer

e

. : !
the information necessary for program,plggpiﬁé; Even a fore
: - . X

the background for program q§yeigpment; There is a need %?r 3

Ay

more "cookbook" type of veference source for ighi§iduals who
may become involved in planning an external d gfee program; Thesé
type of references will need to come from ext rnal dzgree . ’
program personnel who have had some hands~on experience in
the programs. The practical application of their findings

will aid in the process of emphasizing effectiwe planning, and

the de-emphasis on problem solving.
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